




















~ome teachers are reluctant to work 
with unions for higher wages, improved 
job conditions and academic freedom, 
because these reforms will not lead to 
basic changes in the structure of schools 
or society, But any fight for change, 
short of a revolution; is a reformist one. 
Reform st~uggles -protect our ·freedom to 
operate. They also lead to new fights to 
prevent the gains just won from being 
turned to the use of the system. 

For example, demands for open . 
admissions to colleges are necessary, but 
winning them postpones the struggle to a 

· new battleground: colleges with such 
programs will subvert open admissions 
by tracking black students within the univ­
ersity, admitting students only to flunk 
them out after six months, refusing to 
provide child care facilities so that women 
may attend, etc . 

In some elementary schools, the 
elimination of I. Q. testing has been an 
important reform. Yet this victory 
requires a new fight waged against the 
schools' increased reliance on reading 
tests, grades and teacher recommendations 
for track assignments . 

Reforms often mean immediate gains 
which leaa to improved conditions for 
people. In turn, this leads to rising 
e,cpectations and raises the possibilities 
of alternatives and choices. Fights for 
reform give people experience to see that 
victories are possible through collective 
action. Reform struggles must not be 
waged in isolation; connections between 
issues -must be made and comprehension 
of the role of each reform in the broader 
political and economic system must underly 
each program. Reform fights should be 
waged as much as possible on the basis 
of what should be, not what can be; that is, 
not on what is easily achieved within the 
framework of the existing system, but 
what is possible and necessary to meet 
human needs w_ith dignity. 
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School functions of tracking and 
sociali~ation are critical to the maintain­
ance of authoritarian capitalism. It is 
equally criticaj. that teachers committed 
to basic change in this system stay in the 
public schools to attack those functions. 
While the fight for socialism will not be 
won in the schools, the movement for 
socialism can be developed by struggles 
in the schools which parallel :attacks on 
other crucial institutions of capitalism: 
the military, the profit-making health 
system, biased "public" media, and the 
exploitative corporations. 

* * * * * * 

b f . d "f ·1 " Remem er, our o ten perceive ai ure 
to educate our students is not a result of 
our own personal inadequacies, of undisci ~ 

-j:iined_ or unmotivated students, of hostile 
communities. or even of over-crowded or 
under- resourced classrooms. From 8 to 
3 each day, facing individual kids, this is 
easy to forget. We make futile attempts 
at..individual solutions in our classrooms, 
lacking the hostile world outside our door. 
We may even retreat into hopelessness, 
seeing the only way out is to leave for a 
more non-alienating situation in a "free" 
school. Since our basic involvements lie 
within a classroom and a school, we tend 
to think of classroom and school problems 
as isolated. But we can't escape the social 
struggle, not us, not our students, not their 
communities. We must work together to 
ere.ate a society in which_ the schools will 
serve the people. We can create our weapons 
from our own situatio~ in ijie schools of 
the United st,tea. 
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FREEDOM .I DESIRE : 

FREEDOM FROM WHATl~e.~i~ 

FREE FOR WHAT? J 
"Liberty" was one of tqe three aims of the ,Frenc;ti !evolutjonaries. ~ 

Tue ~tlO'-'<l."'-1 t~ae.r-.s. w~ ~ ~ slo.J-~ec­
stanring people wanted freedom from the oppression of an aristoc racy'\vhich 

denied them equal rights.\\ Man will either rev;lt violently, or lie down and 

die under restriction of Freedom . In captivity man will consistantly try to 
. l\ Lv\..Qt i.c te. 1t...ltv~~ 

gain freedom, no matter how hopeless 1t seems.\ GJ ttM..s ~ ~e.. ~.sf? 
The French revolted, the Americans almost simultaneously and then the 

Irish. Now the negro in America. People without freedom are an(explosive 

c~bination\ W~t'" l~ ~.S '? (A~t ? _, - ~ r- ro ... .r."_, 
~. ') - l>o '-fl)u. ---ea..... ~,,P ..--, 
~ I desire freedom as an Irish citizen: Freedom from ca ita ism ·and ret-

ained colonialism. We perhaps consider ourselves free as Irish citizens but 

free from what? From British colonialism? It is now, we expect, gone f~-Sev.u . How~i:.l~ -
ever. We are.f,:ee but this coloniapsm remains. under the surface/.- We still 

~.e U c. .. H~ ~tf 0. « ~'-" .1 L:)(.o.t, tv-...o e-<-2 i'l l • 

tend to be in awe at the English accenfbefonging to an Irish vo i'c e . The major 

in the local mansion is a very influential person to know . We r eta in our fe e l­

ings of inferiority as a nation. The culture of other countries , ID1.1s ic, art, 

clothes are all "in". We still think of ourselves as a pe asant na tion, an att­

itude which was instilled into our ancestors' minds by the English colonialists. 

Only now is there a real general awakening of the beauty of Irish culture an d 

tradition. A dedicated handful have kept it barely alivy~p until recently. 
Wl...Olt' ao ~4n.A. IM.l'~ . , 

Our own Government is riddled with\;capitaliSIJJ-) What has happened to 

the ideals of the freedom fighters of 1916? Our ministers travel in black lim­

ousines while old men barely stagger, in worn shoo/' to the !"ca~st qostt,l. 
To l,Jl.\..oi- . to i.0L.AI- . ~~ . 

Instead of starting at the beginning and getting equal rights and opportunities 

for her people, the Government gave subsidies to foreign companies. Perhaps 

these gave employment to a few, but education i s the basis of every country. 

If only th e rich can be educated at university, th en high offic es .and .!2.P Goy_;; 

( 
ul~ IA ~ ~11~-

e rnment po,st::; will _be held o!]ly by the upper classes, and we a r e then unde r 
a.-h.vt. l.f 91A. v,.(U,'-(\ 1.... t.u ....._ o , 

a capita list stat~/ It is the .E.!:Plications of this capita list state which r estrict 

a poor man from sending his son to the school of his choice or furthcrtoun­

ive rsity, although we are supposedly living unde r a de moc r ati c s vstem . I can 

not accept these obvious contradictions and these a r L' what I desire to be free 

from . 
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